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Dear Readers, 
This sixth issue of the ESW newsletter aims at capturing some of the 
key activities carried out by partners between the months of May and 
December 2021 and it will constitute the last newsletter of the project. 

Empowering VET teachers and trainers to support learners at risk, 
Emanuele Serrelli, PhD Università Cattolica del Sacro Cuore 
 
How can VET teachers and schools support learners at risk? How can we save young 

people from becoming Early 
S c h o o l L e a v e r s ? T h e 
Erasmus+ project “Early 
S c h o o l  W o r k e r s ” w a s 
conceived and carried out to 
specifically address this issue. 
With 6 VET organisations, 1 
u n i v e r s i t y, 1 E u ro p e a n 
n e t w o r k a n d 3 p u b l i c 
institutions in its partnership, 
Early School Workers (ESW) 
was born to innovate VET 
training by studying best 
practices, adapting them to 
different national contexts, 
and experimenting their 

peculiar aspects to leave a trace in the partner organisations and in their Regional 
and National contexts as well. 

Core of the project was the English “University Technical Colleges” model. UTCs are 
technical academies born to narrow the gap between knowledge and skills acquired 
at school and those required by the job market with the final aim of avoiding 
unemployment and, before, demotivation and early school leaving. Each UTC is 
backed by employers and a local university who work with staff to develop an 
innovative curriculum that gives students first-hand experience of what life is like 
after school, also integrating three types of learning: technical, practical and 
academic. A UTC curriculum includes one or two technical specialisms, which are 
linked to the skills gaps in the region. 

At UTCs, knowledge and skills are acquired through the resolution of real problems 
or projects, and learning happens by means of innovative methodologies that 
reformulate the space, time, grouping and tasks of education. What is important is 
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that no one is left behind in these schools, especially those coming from disadvantages background and fewer 
opportunities. There is no selection and no cost in accessing UTCs, they are funded by the Department for Education. 
They do aim to excellence and maximum employment of their students, but their methods are shaped in order for any 
student to be able to achieve. A UTC Principal told us that he decided to offer all students breakfast in the morning, 
since many of them couldn’t have it at home. And if there is something evident about learning, it is that it takes energy! 

Small groups are a distinctive feature of UTCs. About this feature, a student said “Moving from a mainstream school 
with over one thousand students to the college, with less than half the number of pupils, was strange at first but I soon 
got used to it. 

Everybody gets on with each other, which will help 
when we all go out into the working world where you 
have to get on with everybody even if you don’t want to. 
The numbers make our class sizes smaller too, which 
means the teachers can help each student more so 
everybody understands”. 
How students are grouped is a very important 
decision for the UTC. While there is no right or wrong 
way to do this, there are some guiding principles. 

Some, but not all, UTCs place students in ability sets. 
When they do, they often wait a term before making 
decisions which can then be based on the students’ 
progress and ability assessment. In fact, a guiding 
principle is that attainment of students in their previous 
school may not reflect their ability. 
But ability sets are not the only – nor necessarily the best 
– way to group students. At least not at all times. 
Students are often taught in mixed ability groups. In this 
case, a guideline is to always have a baseline 
assessment, not only to enable appreciation of each 
students’ progress over time, but most basically to 

personalize learning. In mixed ability groups, teachers 
may, for example, give assignments to 3 different 
student levels (A-B-C), each with its own goals and task. 
The pupil may be made responsible to choose 
among the tasks. In this way, for example, top students 
will pick the most difficult tasks and will not get bored 
and, on the other side, those with more difficulties can 
follow their own pace and achieve good results as well. 
Differentiation is another way to put this principle: 
teach to different groups in different ways so that all 
can progress. 
 
At UTCs personalised learning is very important: 
students make progress according to their own 
possibilities. In a lesson you always have different 
groups. Everyone should make progress, top students 
as well as students with disadvantage. A ‘middle’ 
teaching aiming to the average is not the way to go. 
Teachers work as facilitators of the group’s and each 
individual’s work. 
 
Some UTCs use mixed age groups in employer projects.  
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This approach offers very interesting benefits such as 
younger students learning how to plan projects from 
older students, and the opportunity for students to learn 
how to lead and work in teams of people with different 
backgrounds and experience. Teams for Project Based 
Learning meeting a few hours a week for several 
months generally comprise students’ groups from 
across the year who have shown an interest in the topic. 
If a UTC has two specialisms, it may wish to consider 
how this affects grouping. In some UTCs where 
specialisms are related to each other (e.g., engineering 
and construction) students are taught together for a 
while before they make their choice for a specialism.  

 
Even when the projects are less related, e.g., health 
technology and digital media, involving students in 
common projects widens students’ experiences. 
 
When students experience the UTC environment their 
learning is accelerated with respect to their foregoing 
careers in standard schools. This is why Early School 
Workers project, notwithstanding the global pandemic 
difficulties, is being carried out to the end. Several 
Intellectual Outputs are available, that contain many 
suggestions and guidelines to not only help learners at 
risk, but also create a more inclusive and effective 
educational environment for all. 

 
The Early School Workers project results disseminated during the EfVET Roundtables 

Following the EfVET Conference held online on 28 October 2021, ENAC – Ente Nazionale Canossiano participated with 
great enthusiasm to the annual event organised by EfVET, which was held on 26 November 2021 in Berlin. In particular, 
Luca Calligaro, EU Project Manager at ENAC, actively participated in the Roundtables, during which the Early School 
Workers project has been presented. 

The Early School Workers project supports the renewal of the vocational training system in Europe with the ultimate 
goal of addressing the problem of Early School Leavers and increasing the employability of young people in society. 

The difficult times we are living in the aftermath of COVID-19 have had a huge impact on schools and our teachers and 
students. Following the COVID-19 pandemic and the closure of education and training institutions around the world, 
several initiatives have been launched to ensure continuity of learning and teaching during this period. The post-
COVID-19 epidemic brought to light an entrepreneurial spirit of renewal focused on new ways of studying and 
working virtually. 
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Within vocational education, many teachers are working hard to develop 
innovative solutions to support their students during these uncertain times. 
In addition, professionals and policy makers across Europe are moving as 
fast as possible to implement distance learning. 

In this context it’s inevitable to consider the Intellectual Output 3 foreseen 
by the project: “Curriculum design and development and guidelines”. In 
fact, it is developed both as a completion of the previous two Outputs 
already available on the website, and as a proposal for the transition of the 
project into the pandemic phase and a more general reflection on the 
future developments of school and vocational training. The IO3 will also be 
available soon on the ESW website. 

The project coordinator Luca Calligaro, after introducing the project and its 
aim, presented its results summarising the IOs foreseen, and exchanged 

with other EfVET members on similar thematics. 

Critical Review on the UTC and Concept model 
(guidelines) 
The first Intellectual Output consists of a report on the 
University Technical Colleges (UTCs) and the model of 
transferability to the Italian, Spanish and German 
context. Specifically, the results of the analysis of the 
English school model are presented. 
Methodological framework and common tools for 
developing new curriculum 
Based on what emerged from the UTC Report and 
following the Model of transferability of English schools 
in the three new countries, the partnership designed a 
methodological framework and created tools useful for 
the creation of new training paths (curriculum). This tool 
will allow to combine the national standards of Italy, 
Spain and Germany with the innovative elements of the 
UTCs. 
Design and development of curricula and Guidelines 
The methodological framework is the starting point for 

the creation of the new 6 curriculum created by the user 
partners in their own countries. The STEM disciplines 
(Science, Technology, Engineering and Mathematics), 
typical of UTCs, leave space in this new curriculum to 
different sectors (Commercial services, transports and 
logistics; Constructions; Agri-food; Graphics, etc). 
Final evaluation report 
Throughout the project, the partners have been asked 
to monitor and evaluate the application of the model. 
The final report will underline the following aspects: 
‣ the overall project results, from the “pure” model to 

the adaptation to the Italian, Spanish and German 
contexts; 

‣ Interim Evaluations from the teacher’s and student’s 
point of view; 

‣ Comparative analysis of the results achieved in Italy, 
Spain and Germany, highlighting similarities and 
differences. 

 
From Berlin to Brescia: dissemination of Early School Workers project results 

 
Following the event organised by EfVET in Berlin, on 29 November ENAC also 
participated to the event "Skills, youth and territory" at the Brescia campus of the 
Università Cattolica del Sacro Cuore.  

The seminar has been the opportunity to present the results of the Early School 
Workers project to the education 
science students of the Brescia 
University, but also to reflect on how 
schools should become more flexible 
in order to equip young people with 
the key skills that will transform them 

into active citizens and that will also be useful for entering the ever-
changing world of work. 
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The two final Intellectual Outputs of the projects 

IO3 - Design and development of curricula 
and Guidelines 
In order to design the guidelines the starting point is to 
prefer the coordination of teaching against the myth of 
teacher autonomy. 
The UTC model's transferability guidelines highlight the 
need to develop and update the curriculum by building 
“clear links and integrations between the general and 
professional parts of the curriculum and between the 
various forms of learning”. Essential elements of the 
design according to ESW are: 
‣ the centrality of transversal and employability skills; 
‣ the l ink between curriculum and teaching 

methodologies based on learning in context, Project 
and Problem Based Learning (PBL) and reality tasks. 

The first step of the design is the proposal by the 
coordinator of some macro-activities which contain 
clear links to the key skills, and to their indicators, by 
identifying the desired results, determining the 
evidence of acceptability, and planning education 
experiences. To move in this direction, it’s desirable to 
coordinate teaching against the myth of teacher 
autonomy. 

In this context it’s good to focus on the qualities and 
attitudes of the school/centre managers/coordinators 
by referring to the contribution of Drysdale and Gurr, 
aimed at defining a model of leadership in times of 
crisis and uncertainty, which revolves around a clear 
orientation towards results, in terms of student learning. 
From this centre, the concept of strategic direction as a 
value and an educational mission unravels in seven 
domains: 
Understanding and analysing the context: the leader 
should be able to interpret the main factors that 
challenge educational systems, building frameworks of 
meaning in ordinary but also critical situations. 
Setting direction: starting from the values and mission 
of the education system, the leader must make 
decisions including the ones which may lead to possible 
unexpected consequences, thus developing alternative 
plans to change direction, if necessary. 
Developing staff competence: the leader should be 
able to put his/her organization in a position to attract, 
grow and retain quality teachers and trainers, searching 
for talent and the ability to facilitate professional growth. 
Influencing the community: 
‣ “making yourself heard”. The leader must be able to 

galvanize people and the environment, exploiting 

the power of language, using metaphors, slogans 
and arguments, evoking values and goals clearly; 

‣ “showing yourself”: The leader is present in critical 
moments and situations, becoming an example of 
solidity and tenacity, and supporting the people who 
work with him with intelligence; 

‣ “interacting and listening”: The leader should be able 
to interact with people in a two-way relationship and 
listen to them. 

Improving teaching and learning: The leaders should 
be able to have a clear impact on the motivation and 
learning of students and operate a serious discernment 
on what to invest without waste time and resources on 
improvised approaches. 
Leading and improving oneself: the leader should 
guide and shape his/her professional growth, avoiding 
thinking that it is always others who have to change. 
Developing the organization: the leader should be 
able to have hands on in organizational matters, 
adapting them to contextual changes and aligning them 
with educational purposes. 

Design experiences 
Several activities were undertaken within the ESW 
project, although the piloting phase was interrupted 
due to the "hard lockdown" that occurred during the 
second year of activity as follows: 
‣ T-Shirt (ENDOFAP Piacenza), conceived at 

ENDOFAP of Piacenza, during the course for 
“Graphic & Printing Operator”. This professional 
figure has the ability to intervene in the various 
stages of the printing and graphic production 
process, to process a graphic product and to 
manage a printed product following the technical 
and stylistic specifications in the project design. The 
expected product of the “T-Shirt" activity is a line of T-
shirts for future sale on the web. The activity was part 
of the "simulation activity" and included elaboration 
and development of designs, realization of drawings 
with the arts teacher, to then proceed with the other 
teachers to the production, photography (of the 
students wearing their T-shirts), networking and 
marketing. 

‣ Shooting/recording week (Puerta Bonita, Spain), a 
week in which six short fiction films have been 
produced as a workout joint practice of the first year. 
Theoretical classes have been transformed in 
practical sessions and five intensive recording days 
of six hours each have been held. 
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‣ Autumn Move (CJD, Germany), where students 
part ic ipated at the REWE supermarket in 
Bergneustadt having a real work experience for three 
weeks in the supermarket after completing a 
vocational training course as salesman at the CJD in 
Gummersbach. 

IO4 - Final evaluation report 
The IO4 presents six sections as follows: 

SECTION 1 - THE EVALUATION SYSTEM 
This section presents the methods and tools identified 
to assess the quality of the work, monitor the stages of 
progress of the project and collect the results. 
Two levels of evaluation are presented: internal which 
detects the level of achievement of the expected 
results, therefore of the objectives of the project; and 
external concerning the monitoring of the process. 

SECTION 2 - THE EVALUATION SYSTEM  
This part describes the three-year evaluation plan, 
divided into internal and external evaluation and by 
reference target. 
The tools used for internal evaluation are differentiated 
according to the following targets:  
- companies-professional skills 
- students-social and professional skills 
- teachers-professional skills and teaching method 
- school managers: customization of teaching, 

involvement of companies, reorganization of times  
and spaces 

- families: attractiveness of the school model. 

 

 
SECTION 3 - MONITORING AND EVALUATION OF 
THE FIRST YEAR (TOOLS AND OUTCOMES) 
This section reports the results of the first year and 
presents the initial monitoring and evaluation tools 
defined by the plan. Contact with the companies  
assumes a priority function, as well as the verification of 
the approval of the first events to present the project 
and the verification of the progress of partner activities. 
 
SECTION 4 - MONITORING AND EVALUATION OF 
THE SECOND YEAR (TOOLS AND OUTCOMES) 
This section presents the monitoring and evaluation 
activity of the second year focusing on the creation of 
tools for the student target, in order to provide useful 
material for the implementation of the new model. The 
results from the monitoring of meetings, events and the 
project are also synthesized using internal evaluation 
tools. 

SECTION 5 - MONITORING AND EVALUATION OF 
THE THIRD YEAR (TOOLS AND OUTCOMES) 
The final monitoring and evaluation tools of the plan are 
included in this section. They are check lists or parts of 
interviews/focus groups intended for teachers, school 
leaders and families. 

SECTION 6 - FINAL EVALUATION 
At the end of the ESW project an evaluation was carried 
out to consider whether the objectives defined at the 
beginning of the plan had been achieved through both 
an internal and external evaluation.

6

STRATEGIC PARTNERSHIPS FOR VOCATIONAL EDUCATION 


